
Appendix 9. Tool to map out the intended curriculum in my country

PART A: OVERVIEW – to map out the extent to which spaces already exist where child rights education (CRE) already is, or 
can be, included in cross-cutting or distinct topics like human rights education (HRE) or citizenship education, and/or in  
flexible class or whole school meetings.12

ISCED Level1 0: early  
childhood
educational
development

0: pre- 
primary
education

1: primary 2: lower
secondary

3: upper
secondary

Age 0–2 From 3 
to start of 
primary
education

From 5–7 to
10–12

From 10–13
to 14–16

From 11–14
to 17–20

1 HRE/CRE is highlighted as a ‘principle’ or 
‘approach’ in official education policy

2 a. HRE/CRE is a cross-cutting theme 
across all subjects (either as a  
cross-cutting theme in its own right or as 
a dimension of a broader  
cross-cutting theme such as ‘ethics’ or 
‘relating to people’)

b. Teachers are trained how to teach 
HRE/CRE as a cross-cutting theme

c. Guidelines exist to help teachers 
integrate HRE/CRE into all subjects as a 
cross-cutting theme

d. The proportion of time to be allocated 
to HRE/CRE as a cross-cutting theme is 
specified

3 HRE/CRE is a separate subject in its own 
right

4 HRE/CRE is mentioned explicitly in  
relation to other specific topics (e.g.  
history, social studies, etc.: specify which)

5 Related, distinct subjects exist like 
‘citizenship education’ or ‘learning to live 
together’/‘global solidarity’/ ‘moral  
education’7

6 There are regular ‘whole school’, ‘whole 
class’ or ‘whole year group’ meetings 
with a flexible/open agenda (for example, 
assemblies, free class time) into which 
CRE can be integrated

7 HRE/CRE is formally assessed as a 
student learning outcome/competency/ 
examination subject

8 a. % of the curriculum which is  
developed at the national or central level 
(or state/provincial level in  
federal/provincial systems)

b. % of the curriculum which is  
developed at the local level (local  
education authority or individual schools)

9 a. % of the curriculum which is  
compulsory (non-negotiable)

b. % of the curriculum which is  
flexible (left to the discretion of individual 
schools)

1 International Standard Classification of Education (ISCED). For more details on the revised ISCED Levels that governments will start to report against from 2014 see United  
 Nations Organization for Education, Science and Culture, Revision of the International Standard Classification of Education (ISCED), General Conference 36th session, UNESCO,  
 Paris, 2011, Sections 100–103, 122, 141 and 164 <www.uis.unesco.org/Education/Documents/UNESCO_GC_36C-19_ISCED_EN.pdf>, accessed 19 July 2013.
2 i.e. there is a distinct subject area that lends itself easily to having CRE integrated into it, even if CRE/HRE does not exist as a subject in its own right.
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PART B: SUBJECT MAPPING – to map out subjects taught at different levels, and the proportion of time allocated to each, 
in order to identify how CRE can be integrated across all curriculum subjects and/or prioritize particular subjects for the de-
velopment of resources, showing how CRE can be integrated into, for example, maths or languages at different levels.
•	 If the education system in your country is complex, you may decide to focus on the most common type of education (in 

terms of enrolment), or on compulsory education only. Alternatively, you may decide to complete multiple versions of 
the table for  
different aspects of the system or decide that, given the complexity, subject mapping is not a useful exercise at all. 
Examples of ‘complex’ education systems include  
decentralized administrations or those in countries where there are a wide range of academic, technical and vocational 
education and training options, particularly at the secondary level.

•	 Adapt the list of subjects in the table as necessary for your country context. For  
example, some subjects may be combined (such as ‘national language and literature’; geography may be considered a 
part of social sciences; or information and  
communication technologies (ICT) may be integrated across many subjects, etc.).  
Subjects may also be cross-cutting, stand-alone or elective at different ages.

•	 Simple version: check/tick or shade the cells which apply.
•	 Complex version: write in each relevant cell the time allocated to each subject at  

different levels.3

ISCED Level 0: early  
childhood
educational
development

0: pre- 
primary
education

1: primary 2: lower
secondary

3: upper
secondary

Age 0–2 From 3 
to start of 
primary
education

From 5–7 to
10–12

From 10–13
to 14–16

From 11–14
to 17–20

1 Integrated subjects/learning areas  
(especially younger ages)

2 National language (including literacy)

3 National literature

4 Mathematics

5 Science

6 ICT

7 History

8 Geography

9 Social sciences

10 Modern foreign languages

11 Art and design

12 Music

13 Physical education

14 Social studies

15 Religious education

16 Moral education/ethics

17 Citizenship

18 Other (specify)

3 Time allocation is often expressed as percentage of overall curriculum, number of hours per week or number of teaching periods per week. Adapt as relevant for your country  
 context.
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PART C: PLANNING – based on Parts A and B, follow the flowchart to determine whether 
proactive reform of the intended curriculum is needed in the first place, and if so, whether  
UNICEF has a comparative advantage in working on this reform.

1. Using a coloured pen, circle areas in the tables in parts A and B where CRE/HRE  
already exists.

2. Using a different coloured pen, circle areas in the two tables where there is a strong 
possibility of getting CRE into the curriculum.

3. (Optional] Using a third coloured pen, circle areas in the two tables where there is a 
medium (less strong) possibility of getting CRE into the curriculum.

4. Based on this mapping, follow the flowchart below.
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Is proactive reform of the intended 
curriculum needed?

YES
(UNICEF 

can 
bring 

an added 
value to 

this 
process - 
political,

technical 
and/or 

financial)

NO
(The 

process 
is already 

being
well 

handled
by others)

Does UNICEF have a 
comparative advantage 

in working on this 
reform?

NO
(There is enough space 
and opportunity to input 

CRE into the
existing curriculum)

MAYBE/DON’T 
KNOW

YES
(There is very limited 

or no space
in the existing curriculum 

for CRE)

Go to Appendix 11 and
complete the columns for the
‘intended curriculum’ (as well

as for the ‘taught curriculum’)

Go to Appendix 11 and
complete the columns for the
‘taught curriculum’ (but ignore

the columns on ‘intended
curriculum’)

Find out more 
information 

and consult with 
others


